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ABSTRACT- In the context of India, this article looks at 

the education of children from marginalized communities, 

with a focus on children with incapacities. Various 

educational arrangements for the children with incapacities 

are addressed based on an examination of post-

independences government papers. It delves into the 

Indian government's attempts to establish special schools, 

as well as its integration initiatives and more current 

prominence on comprehensive education. It also tries to 

define "inclusive education" as it is defined in different 

government publications. The essay ends by stating that a 

contextual knowledge of inclusive education is required in 

order to address India's present educational problems. In 

1947, the year India gained independence, the Indian 

Constitution included education as a guiding idea rather 

than a basic right. While everyone has basic human rights 

and freedoms, which take precedence above any other 

legislation of the place, directive concepts are said to be 

important in the workings of government but are not 

legally valid. 
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1. INTRODUCTION 

With 16 percent of the worldwide people, India is the 

world's largest democracies. India occupies 2.25 percent of 

the world's total land area [1]. It boasts the country's 

second schooling system following China, with 1.3 billion 

school-aged kids between the ages of 6 and 10 [2]. In 

expressions of linguistic, economic, social and cultural 

origins, it is made up of a varied collection of people. 

Instead, as stated in the preamble of the constitution, they 

are instructions for establishing a social order [3]. "Within 

10 years of the Constitution's inception, the State should 

attempt to offer universal primary education equal 

educational opportunities until they attain retirement point 

of fourteen," declares Article 45 of the basic principles. 

The Government, on the other hand, has repeatedly 

postponed fulfilling its fundamental duty [4]. In the year 

2000, 40 million youngsters aged 6 to 14 were still out of 

school. A equivalent assessment of out-of-schools children 

is provided by the UNESCO Institutes for Statistics 

research [5].  

According with Multiple Cluster Determinants Survey 

done in 2000, over 28 million primary school students aged 

6 to 11 do not attend public schools in India. Whereas some 

of these transcripts claim that estimated 21–25% of 

youngsters do not receive an education, the Indian 

Planning Department claims that "the illustration is higher; 

these out of 232 million children from the age 6 to 14 years, 

only 120 hundred thousand are in school," according to the 

International development Association ( ida, implying that 

80 million primary school are still not in school [6]. While 

these statistical differences may be attributable to a variety 

of factors, the emphasis of this essay is not on a detailed 

examination of the statistical data [7]. While there is a 

similar educational system throughout India, there are 

minor differences in certain of the 28 states[8].  

Primary education comprehends the first 5 years of 

education (6–11 years old), while upper primary education 

encompasses the final three years of study (11–14 years 

old) [9]. These 8 level of schooling have become a basic 

obligation of all children, rendering the 86th Constitutional 

amendment, which was ratified in December 2002 [10]. 

Pre-primary education is not obligatory, and the offerings 

differ considerably between rural and urban regions 

[11][12].  

Several initiatives were undertaken in the 1990s to enhance 

education quality, including Operations Blackboard, and 

District Primary Teaching Programme. Improvements in 

human resources, infrastructure, pedagogical methods, 

curriculum, materials, teachers capacity-building, and a 

greater emphasis on definition and assessment of learner 

performance levels were all used in these initiatives. It's 

impossible to make any confident statements regarding 

these programs' efficacy since there haven't been any 

thorough studies. However, as the worldwide monitoring 

study “Education for All: The Quality Imperative” 

suggests, the quality of education offered in Southern 

Asian nations remain a major issue. Furthermore, there is 

evidence in India, as well as many other South Asian 

nations, of continuing inequalities in the education of 

children from various communities. the persistence of 

"many kinds of inequality markets inequality", " spatial, 

sexual disparity and status inequality, that make some 

social group incapable of attaining illiteracy and the 

innumeracy independence[13]. 

As according public records (such as Minister of state of 

Human Resource Development, females make up 67 

percent of the overall of children who weren't in school), 

children from several organisations, such as from schedule 

caste (SC) groups and the schedule tribes (ST), girls, 

young kids from various spiritual, lingual, and the ethnic 

minority assemblies, as well as children with special needs, 

are much more likely to withdraw than others. School 

participation rates differ significantly between adolescents 

from SC and non-SC backgrounds. They claim that in rural 

regions, boys from SC group had a 64.3 percent attendance 
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rate compared to 74.96 percent for boys from the non-SC 

groups. SC males had better attendance rate of 77.5 percent 

in urban areas compared to their rural counterparts, but 

there was still a ten-point gap in their attendance rate 

compared to non-SC boys, who had attendance rates of 

86.9 percent. Similar disparities exist in the schooling of 

handicapped children compared to their non-disabled 

classmates, which will be addressed in more depth 

later[14]. 

2. DISCUSSION  

The administration has attempted to correct these 

anomalies in a number of ways. The National Policy on 

Education focused on "removal of inequities" and an 

endeavour "to equalise educational possibilities by 

reacting to the specific needs of individuals who have now 

been refused equality thus far." Since 1990, government 

has adopted a laser-like focus on these concerns, 

implementing a slew of plans and initiatives through 

several ministries and agencies. For the tenacity of this 

study, the review of several annual report from federal 

agencies as well as the Program of Actions was done. 

According with report, a multitude of departments and 

ministries continues to discuss educational concern for 

distinct demographics. For examples, the Department of 

Social Welfare and Development, the Government of 

Tribal Affairs, and the Education department are all 

engaged with the development of girls from particular 

scheduled tribe or groups. In the 1990s, expense and 

alternative methods were developed to meet the need of 

children and were unable to appear regular school, such as 

the NFE plan, which was recently renamed the Education 

Guaranteed Schemes and Alternative of Experimental 

Education, and the NIOS. The National Feeding Program 

(NFE) was originally launched in 25 States/Union 

Territories (UTs), benefiting around 7.4 million children. 

The scheme's execution was deemed to be unsatisfactory 

in several evaluations and evaluations by state 

governments, NGOs, and, most importantly, the Planning 

Committee's Programme Assessment Organization.   

The NIOS offers distant education services, which include 

the distribution of printed materials as well as face-to-face 

programs at study centers. It also offers courses that leads 

to conventional school certification as well as skills-based 

vocational training. Approximately 238,069 pupils are 

now enrolled in the Open School. It’s also developed Open 

Basic School, a 3 level curriculum that is comparable to 

the official education system's Elementary Education 

Program. While these programs have boosted enrollment, 

the educational quality they provide has been questioned. 

For example, argue that these systems provide second-rate, 

low-quality education. According to, these system should 

be seen as a last option and a temporary stops-gap measure 

until children may be joined in conventional settings. 

Despite this, the government endures to put a high priority 

on them. Educational evaluations show a faster rate of 

literacy development, a narrowing of the male–female 

literacy gap, and more females enrolled in school. 

However, the number of children with impairments 

enrolled in school continues to remain low. The Ministry 

of Human Resources Development's 1992a Programme of 

Action called for universal enrollment of "children with 

locomotor handicaps and other minor impairments in 

elementary schools". By 2002, all children who need 

special education will be registered in special school or 

courses, according to the Planning Commission.  

These objectives, however, have yet to be met. It is 

essential to consider the evolution of educational 

necessities for childrens with impairments over the last 50 

years at this point. In India, here are significant questions 

about the exactness and consistency with which the 

numbers of persons with incapacities is reported. These 

concerns are repeated in a report from the Office of the 

Auditor General, which indicates that survey research of 

persons with disabilities is challenging due to various of 

factors, along with a complete absence of well-trained 

ground forensic experts and families' unwillingness to 

reveal information about disabled family members owing 

to stigma. Persons with disabilities account for 2.13 

percent of India's overall population, according to the 

census. An predictable 12.69 million children aged 5 to 14 

years have impairments, according to a 1992 Department 

of Education study. They cite the National Sample Survey 

of 1991 in the same chapter, stating that there are about 

10.39 million children with impairments aged 5 to 14. The 

distinction between the two numbers may limited the scope 

when particularly in comparison to official numbers from 

a more last several Ministry of Human Resources 

Management document, which asserts that "states have 

recognised 5 million children with special needs (CWSN) 

in the 6 to 14-year age category of the cumulative youth 

population of 73.2 million in 2001."  

The word "children with special needs" is used 

interchangeably "kids with autism" in this book, but it is 

not described. The words "children have special needs" 

and "disabled children" are now used indiscriminately in 

the discourse on inclusive education in The country. 

According to the Office of the Director Commissioner for 

Individuals with Disabilities, the numbers presented are 

very unreliable, and that there are between 6 and 30 million 

disabled indigenous children, dependent as to how 

conservative the assessment is calculated. According the 

study (Office of the Chief Commissioner for Persons with 

Disabilities), the "Rehabilitation Board of India regards the 

proportion of disabled children as the best estimate." These 

inconsistencies highlight the unavailability of precise 

estimates of children with special needs who require 

accommodations. As a result, meeting their demands 

becomes even more difficult. Similarly, the educational 

attainment of disabled children exhibits significant 

disparities in numbers. According to “data about the 

enrollment levels of children with impairments from 

different sources is inconsistent”. These numbers to the 

overall population of disabled children aged 5 to 15, which 

is estimated to be about 10.39 million. As a result, the 

pictures (of school enrollment for children with 

impairments) is bleak." According to just around 2% of 

childrens with impairments attend school.  

Different definitions of impairments, as well as variations 

in what constitutes education, may explain these 

disparities. It is impossible to expand on this point due to 

the paucity of information provided in these papers. The 

emphasis of this article is on elementary education, 

therefore the educational opportunities available to 

childrens with impairments at this levels of education are 

explored. The government's concentration on a dual 

strategy to educating children for disabled children, 
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developments in special education, prior attempts at 

assimilation, the more particular needs on mainstream 

schools will all be highlighted. As according  National 

Policy of Education, Knowledge for Equality, "children 

with motor disabilities and other light handicaps shall be 

educated among their peers wherever feasible, while 

seriously handicapped children would be schooled in 

special boarding schools." The Disabled persons Act of 

1995 has a significant focus, stating that it "attempts to 

promote the incorporation of disabled students in regular 

schools," and also trying to encourage the "institution and 

accessibility of special schools around the country" for 

both the government and business.  

As a consequence, the government's greatest recent 

national effort pushes for using special schools for certain 

disabled children while stating that other disabled children 

should attend conventional schools. Though it is not 

involved in the development or running of special schools, 

the government actively encourages them [15]. For 

administrative purposes, each state or union territory in 

India is divided into districts, with the district headquarters 

serving as the administrative hub for both administration 

and law and order. The Plan of Action intended for special 

schools to be established at each district headquarters, 

although this has yet to occur. On the other hand, the 

number of special schools has been continuously 

expanding. The Second Five-Year Plan designated 118 

special schools [16]. Nearly a year later, the country's 

special schools were expected to number approximately 

2,500. Official records show that roughly 450 of the these 

special schools get federal subsidies to aid with operating 

costs, while the remainder are administered by non-profit 

groups with no state support.  

Many of these NGOs have also had a lot of success 

obtaining significant sums of foreign money from 

organizations like the Canadian International 

Development Agency. It was released in ten blocks 

throughout the country in ten states and UTs. Each block 

represented a population cluster in a specific project area 

within a state or territory. Rather of focusing on a single 

school, the initiative anticipated all of the schools in the 

region to enroll children with disabilities. Teachers were 

also provided with training programs. Enhanced 

enrollment of students with disabilities, similar 

performance with their non-disabled classmates, better 

school settings, increased parental awareness, community 

cooperation, and effective inter-departmental connections 

were all highlighted in an assessment of this initiative. 

3. CONCLUSION AND IMPLICATION 

The phrase "inclusive education" is quickly becoming 

parts of official discourse in India. The Salamanca 

Declaration has had a major impact in developing this. 

According, the phrase "inclusive education" has become 

politically acceptable in many developing nations. 

Because English is India's dominant language, acceptance 

has been assisted. As a result, the transition from 

"integrated" to "inclusion" has been technical and bereft of 

discussion with more fundamental issues. As a result, 

while some government documents recognise the need for 

a shift from integration toward education system, they do 

not go into depth or suggest any significant adjustments to 

the processes and regulations that underpin this 

transformation. Furthermore, "inclusive education" is 

frequently connected with the education of children with 

disabilities. When shown in the perspective of India, that's 

not surprising, as the government has repeatedly adopted a 

"practical approach" to dealing with children who were the 

most likely to be suspended from the education systems. 
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